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: ABSTRACT
| Emotional Intelligence can be defined as knowing what feels good, what feels bad, and
" | Bow o get from bad 10 good. According 1o Mayer and Salovey (1997), “Emotional Intelligence
- is the ability fo perceive emotions, to access and generate emotions 5o as 10 assist thoughi,
| o smderstand emotions and emotional knowledge, and to reflectively regulate emotions so
" | &s 1o promote emotional and intellectual growth”. The key objective in promotion of higher
| education is to provide various kinds of learning experiences to the youth with the objectives
| of developing their physical, mental, emotional and intellectual endowments and abilities. |
! The puul study conceptualizes the need for Emotional Intelligence in Higher Education ‘
| and deals with the development of a Model on Emotional Intelligence.

¢ Empathetic
¢ Creafive
# Good decision making
# Good at motivating
# Social effectiveness
# Team effectiveness

According to Jaeger (2003) Emotional Intelligence
should be included in graduate professional education. He
also determined that there exists a strong relationship
between Emotional Intelligence and academic achievement.
Reilly (2005) suggests that negotiation courses using
traditional lectures combined with role plays and simulated
exercises can be used to train students in understanding
emotion and increasing their Emotional Intelligence. Healso
mmmdmgmmmmmgmmw
Intelligence of law students.
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STUDIES ON EMOTIONAL INTELLIGENCE
Peter Salovey et.al. (2 i
Emotional Intelligcn::]c me:st?roefi) : }:l:Ted lmk§ Pﬂwem

i 8 et of abilities and
personality tm:cs z}nd the contribution of both to the perceived
quality of one’s mterperson.al relationship. In a sample of
103 college students, the mvestigators found that both
Emonond Intelligence and personality traits were associated
wnh' concurrent self report of satisfaction with social
relat@nshxp. Individuals scoring highly on the managing
cm(?t?ons subscale of MSCEIT were more likely to report
positive relations with others, as well as perceived parental
support and less likely to report negative interactions with
close friends.

Drago, Judy (2004) made a study on the relationship
between Emotional Intelligence and academic achievement
in non traditional college students. Results demonstrated
that Emotional Intelligence is significantly related to student
GPA scores, student cognitive ability scores and student
age. Student anxiety was related to certain Emotional
Intelligence abilities. No significant relationship was found
between Emotional Intelligence and achievement
motivation.

Stubbs, Elizabeth Christine (2005) studied the
relationship between team leader Emotional Intelligence
competencies, team level Emotional Intelligence and team
performance. The team leader’s Emotional Intelligence
would influence the development of group level Emotional
Intelligence, which is measured by the team’s Emotionally
Competent Group Norms (ECGN). Data were collected
from 422 respondents representing 81 teams in a military
organization. Results show that the team leader’s Emotional
Intelligence is significantly related to the presence of ECGN
in the teams they lead, and that ECGN are related to team
performance. Es b -
WHY EMOTIONAL INTELLIGENCE IN HIGHER
EDUCATION

Goleman (1998) identifies five elements as the
components of Emotional Intelligence : Self-awareness, Self-

regulation, Motivation, Empathy and Social skills. The data
ndicate 4 very strong positive correlation between the

Emotional Intelligence of leaders and the performance of

“Tganizations, The more the leader exhibits emotional

‘?Qrﬁpﬁtencies like nurturing others, team leadership,
initiative, self-confidence, drive to achieve and empathy, the
more effective is the performance.

A large body of evidence, drawn from different
lines of research suggests that emotional skills are important
for social and emotional adaptation. Emotional Intelligence
is observed to be essential for dealing with students in higher
education into three fairly distinct groups namely conceptual,
correlational, and developmental. The first, conceptual criteri
on states that intelligence must reflect mental performance
rather than simply preferred ways of behaving, or a person’s
self-esteem, or non-intellectual attainments; moreover,
mental performance should plainly measure the concept in
question and emotion-related abilities. The second,
correlational criterion describes empirical standards:
specifically, that intelligence should describe a set of closely
related abilities that are similar to, but distinct from, mental
abilities described by already established intelligences. The
third developmental criterion states that intelligence develops
with age and experience This concept is based on the
groundbreaking work by Binet and Simon at the beginning
of this century.

Critical thinking is one of the predominant requisites
in Higher Education. Emotional Intelligence goes its way to
relate with critical thinking, In fact emotional intelligence 1s
attracting a considerable amount of popular attention. Critical
thinking cannot successfully direct our beliefs and actions
unless it continually assesses not simply our cognitive
abilities, but also our feeling or emotion states, as well as
our implicit and explicit drives and agendas. In other words,
critical thinking provides the crucial link between intelligence
and emotions in the “Emotionally Intelligent” person. Critical
thinking, it is believed, is the only plausible vehicle by means
of which we could bring intelligence to bear upon our
emotional life. It is critical thinking which enables us to take
active command of not only our thoughts, but our feelings,
emotions and desires as well. It is critical thinking which
provides us with mental tools needed to explicitly understand
how reasoning works, and how those tools can be used to
take command of what we think, feel, desire, and do.

 Emotional Intelligence describes a set of abilities
avh 2 f.h ﬁrill-:a.sSist. tgath;s and students in higher education
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emotional and intellectual endowments and abilifjeg A
greater emphasis should be levied on the emotiona] aspect
of the youth besides the cognitive aspect, In the changing
competitive environment, one needs more than just brajn,
to achieve development. Emotional Intelligence helpg i
ood environment to attain the fruitfulnegs of

in several critical ways:
< Making planning of learning process more flexible
+ Motivating themselves and others
% Making more informed decisions

People who are emotionally intelligent use their |
emotions to adapt their plans. They do not ignore creating a g

' intelligent behavior helps ~ SUCCESS.

pu:;:?::ﬁb;:;aeitisrfnr:;?:;z ; EMOTIONAL INTELLIGENCE - A MODEL

% Change plans to meet the need of the moment GENERATION | |
Adapt to the situation To identify the components of Emotiong]

Consider a variety of possible actions Intelligence, the investigators have attempted o
conceptualize various theories and concept on Emotiona]

.
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Come up with alternative plans . ' . .
Do not consistently do the same Intelligence, theorized and studied by various researchers,

Do not stick to the plan when it doesn’t work After having gone through the various steps and strategies
The key objective in promotion of higher education suggested by various researches, a model on Emotiong]

is to provide various kinds of learning experiences to the Intelligence was

youth with the objective of developing their physical, mental, developed by the investigators.
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A MODEL ON EMOTIONAL INTELLIGENCE

B o=

Identifying Emotions 5 » Awareness of one’s ov'vn feelings and emotions ——
T > Aware of other’s emotions 8
v 4
Using Emotions > P Generat!ng a moc?d or an emotion —_— %
5 > Generating a feeling that other people feel 8
' v =
Understanding Emotions > P Understanding others’ point of view — ¢
T g D Carrying out teacher and student relationship %
L7 m
> Aware of one’s emotion with others g =
Managing Emotions — > Getting to know the causes of emotion a o g
v = I~
v anging plans to meet the need of the teaching| § (z)
N learning process O
Flexlblg Planning Adapting to the situation A B P
l Avoiding sticking to one plan g z
v =
ge;aratifr;g a positive aspect of emotion g r"!
Motivation — elf-confidence %
X : . Taking failures challenging pep 1 2 6
| ¢ v g m
; _ Developing empathy z ‘27
b | Social Effectiveness ~ |—p Building consensus & m
| e 1 7 P Influencing people TRl
L e Goratarza | > F Improving healthy participation in living m
4 U e—— i ————J1 ] Understanding performance at work » E
ompetance  |—p. [ Infusing team work o [
~ Developinginterpersonal relationship
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Generally speaking, emotional intelligence improves an
individual’s social effectiveness. The higher the emotional
itelligence, the better the social relations. In a recent review,
the emotionally intelligent person is described in these T
The high El individual, most centrally, can better perceive
emotions, use them in thought, understand their meanings,
and manage emotions, than others. Solving emotional
problems likely requires less cognitive effort for this
individual. The person also tends to be somewhat higher in
verbal, soqial, and other intelligence aspects.Particularly if
the individual scored higher in the understanding emotions
ortion of EI the individual tends to be more open and
agreeable than others. The high EI person is drawn to
occupations, involving social interactions such as teaching
and counseling more than to occupations involving clerical
or administrative tasks.

The high EI individual, relative to others, is less apt
to engage in problem behaviors, and avoids self-destructive,
negative behaviors such as smoking, excessive drinking, drug
abuse, or violent episodes with others. The high EI person
is more likely to have possessions of sentimental attachment
around the home and to have more positive social
interactions, particularly if the individual scored highly on
emotional management. Such individuals may also be more
adept at describing motivational goals, aims, and missions.
(Maver. Salovey. & Caruso. 2000).

To be emotionally intelligent means to “Know

yourselt"; “Choose yourself’, and “Give yourself’. Know
yourself is increasing self-awareness. It is based on
yourselfis building

inderstanding how you function. Choose
self-management. It focuses on consciously choosing your
thoughts, feelings, and actions. Give yourselfis developing
self-direction. It comes from using g;nmaﬂl_y_and principled
decision-making to increase wisdom and to create a more

7. Sweet, A.E. and Burbach, H.
 Achievement, Paper Presented

they need to enhance not only their careers but also their
quality of life across the social spectrum. Orienting the
students of Higher Education about the significance of EI
for their personal growth and enhanced teamwork in the
classroom they seem to be more productive and proactive.
Furthermore, El is a model that promotes both intrapersonal
and interpersonal communication skills as a means for
understanding the role of emotions in the workplace,
because identifying, understanding, regulating, and
expressing one’s emotions are inherently communicative

actions.
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