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TEACHING COMPETENCY OF COLLEGE TEACHERS IN
RELATION TO THEIR ANXIETY

—

IN TRODUCTION

A successful teacher is defined as one who
possesses an integrated personality, sound training,
competency and: professional preparation. Teaching
competency is the skill, ability and capabilities possessed
by the teacher so as to make the teaching and learning
environment effective and productive thereby realisin g the
full potential of the teacher as well as the students and in
turn achieving the goals of education. The opinion “good
teachers are born, not made” is contrary to both the wide
range of personalities observed among effective teachers
and the acknowledgement that professional knowledge,
skills, and attitudes are acquired for effective teaching
(Bank and Mayes,2001 )- Anxiety can be a mood, a
feeling, an emotional Tesponse, a symptom or an illness,
Anxiety acts as an indicator of mental health. When a
teacher wants to be effective he or she must be free from
anxiety,

SIGNIFICANCE OF THE STUDY

Today, all feachers are faced with the ongoing
challenge of working to make their teaching effective
(Cruickshank and J enkin, 2003). But the effectiveness

Hence it is essential that teachers should try to
understand the psychological factors in thejr own life.
Personality theories consider anxiety to be an important
factorin producing discrepancy between performance and
potential. Anxiety is generated within the individual who is
apprehensive but cannot attach his feelings to any specific
cause. Anxiety is for afl practical purposes a universa]
problem. Anxiety seems to thrive in a climate of uncertainty
and particularly insituations dominated byhostility. Anxiety
reaction is the most common form of neurosis occurring
among individuals Possessing above average intellj gence
(Mayor, 2005). College teachers due to heavy workload,
unhealthy competition among the colleagues, the undue
expectations of the Mmanagement and social pressure fee]
greater amount of anxiety in their professional career, So
the investigator finds this problem as relevant to the times.
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OBJECTIVES

1. To find out significant difference if any between
college teachers in teaching competency in respect
of Gender, Age, Type of institution and Domicile
of the Institution.

2. To find out significant diffcrence if any between
college teachers in anxicty in respect of Gender,
Age, Type of Institution and Domicile of
Institution.

3. Tofind out significant correlation if any between
teaching competency and anxiety of college
teachers.

METHOD, POPULATION AND SAMPLE

In order to solve the present problem the
investigator employed the descriptive method using the
survey technique. The population was the teachers
teaching in the Ants and Science Colleges in Kanyakumari
district on regular basis. The investigator used the simple
random sampling technique to draw a sample of 310
teachers from ten colleges.

TOOLS USED
Personal Data Sheet

Teaching Competency Scale developed and
validated by the investigator and Francisca (2009)

Anxiety Inventory (Adopted version of Manju
Rani Aggarwal, 1983)

DATAANALYSIS

To analyse the data the investigator used ‘t’ test
and Karl Pearson’s Product Moment Correlation.
Table 1

DIFFERENCE BETWEEN TEACHERS IN
TEACHING COMPETENCY WITH

REFERENCE TO GENDER
Dimensions Categ N |Mean| SD N Result
ory value
Subject Male | 120 | 48.5 | 11.6 1.99 Signif
Mastery  |Female| 190 {50.95|8.77 | | icant
Motivation & Male | 120 |48.65|11.4 y .N(')t
. 1.79 |signific
Introduction |Female| 190 |50.85| 8.96 ant
Use of Male | 120 [49.45] 10.7 Not
Methods and 0.75 |signific
Skills Female| 190 |50.35] 9.55 ant

Research

Paper

Male | 120 | 49.51]10.32 Not
Communication 0.68 |signific
Female| 190 | 50.31| 9.81 ant

Classroom Male | 120 | 48.87]10.67 ) ‘Nt?t
Management 1.54 |signific
g Female| 190 | 50.71 9.51 ant
Emotional Male | 120 | 48.74] 10.5 ‘ .NCft
S ot 1.74 |signific
uppo Female| 190 | 50.8 | 9.62 ant
Teachin, ' e
g Male | 120 | 48.86 | 10.42| 1.58 |signific
Competency o

(At 5% level of significance the table value is 1.96)

The calculated‘t” value for subject mastery s greater
than the table value at 5% level of significance. The above
table makes it clear that male and female teachers differ in
Subject Mastery. But they do not differ for other
dimensions such as motivation and introduction, use of
methods and skills, communication, classroom
management, providing emotional support and teaching
competency.

Table 2
DIFFERENCE BETWEEN TEACHERS IN
TEACHING COMPETENCY WITH
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REFERENCE TOAGE
Dimensions| Category | N |[Mean| SD : Result
value
Subject |40 & below | 141 | 49.7 | 9.23 0.48 Not
Mastery |41 & above| 169 |50.25]| 106 | significant
Motivation |40 & below | 141 |49.87 | 9.14 N
ot
and —1 02! significant
Introduction 41 & above| 169 | 50.11 | 10.7 gn
Useof (40 & below | 141 |49.589.46 Not
Methods & 0.67 ..
Skills 41 & above| 169 [50.35] 10.4 significant
Communicati|40 & below | 141 | 50.46 | 8.63 076 Not
on 41 & above| 169 [49.61| 11 ' significant
Classroom |40 & below | 141 | 49.86| 9.59 022 Not
Management {41 & above| 169 [50.11| 104 | significant
Emotional 40 & below | 141 | 50.09 | 8.7S 0.15 Not
Support 41 & above| 169 |49.92| 105 | significant
Teaching |40 & below | 141 [49.829.21 - Not
Competency |41 & above| 169 [50.15] 10.6 | . | significant
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(AL5% level of significance the table value of ‘t” is 1.96)

Since the calculated‘t’ values are less than the table
value, the null hypothesis is accepted. Therefore the college
teachers do not significantly differ in teaching competency
and 1ts dimensions with respect to age.

Table 3

DIFFERENCE BETWEEN TEACHERS IN
TEACHING COMPETENCY WITH
REFERENCE TO TYPE OF INSTITUTION

t
Dimensions Category N Me SD Result
an value
Subject Affiliated | 218 |51 | 9.52 o Signific
Mastery Autonomous| 92 |48 10.89 . ant
Motivation Affiliated | 218 |51 | 9.46 .
and : 3.06 |Signific
Introduction |Autonomous| 92 |47 10.73 ant
. Use of Affiliated | 218 | 51 {10.19 o
Methods & 2.25 Signific
Skills Autonomous| 92 |48 | 932 ant
Communicatio Affiliated 218 |51 9.69 277 S]gnﬁc
i Autonomous| 92 |48 |1034 ant
5 Affiliated | 218 | 50 [ 9.86 Not
assroom 0 oo e
Management .69 [signific
Autonomous| 92 |49 | 10.23 ant
Emotional Affiliated | 218 | 51 | 9.74 Signific

S N |- — 2.5 .
SRIg Autonomous| 92 |48 [10.32 an

Affiliated | 218 (51| 9.5

Teaching

2.92 Signific
Competency

10.68 ant

Autonomous| 92 |47

(At 5% level of significance the table value of ‘¢’ is 1.96)

The table clearly shows that the calculated‘t’ values
for subject mastery, motivation and introduction, use of
methods and skills, communication, emotional support and
teaching competency in total are greater than the table
valueat 5% level of significance. The teachers of affiliated
colleges do significantly differ in Subject Mastery (5 0.70),
Introduction and Motivation (51.17), Use of Methods and
Skills (50.79), Communication (51.04), Providing
Emotional Support (5 0.93) and Teaching Competencyin
total (51.11) compared to the teachers of autonomous
colleges. Butthey do not differin Classroom Management.

Table 4

Research
DIFFERENCE BETWEEN ' Pa_pe'r
TEACHERS IN TEACHING
COMPETENCY WITH REF ERENCE
TODOMICILE
Dimension Categor N |Mean| SD : Result
¥ value
Subject | Rural | 179 |50.56| 9.59 Not
1.14 |signific
M astery
Urban | 131 [49.23 ] 10.52 ant
Motivation [ gyt | 179 5111 9.4 .
and 225 Signific
Introduction | Urban | 131 [48.49| 10.62 ant
Use of Rural | 179 [50.91( 9.95 Not
Methods & 1.89 |signific
Skills Urban | 131 [48.75| 9.97 oL
Communicati| Rural | 179 51.131 9.95 235 Signific
. Urban | 131 [48.45| 9.9 &g
Classroom | Rural | 179 [50.78 | 9.83 Not
M anagement 1.61 {signific
anagement | van | 131 48.93|10.16 ant
Emotional | Rural | 179 [ 512 [ 978 2as |Siemific
Support [ty ban | 131 4836 101 | ant
Teaching Rural 179 [51.19( 9.34 242 Signific
Competency [T 73; 48371066 | ant

(At 5% level of si gnificance the table value of ¢’ is 1.96)

The calculated‘t’ values for motivation and
introduction, communication, emotional support and
teaching competency in total are greater than the table
value. Therefore the teachers of rural colleges significantly
differ in Motivation and Introduction (51.11),
Communication (51. 13), Providing Emotional Support
(51.20)and Teaching Competency in Total (51.19) when
compared to the mean scores of teachers of urban
colleges. But they do not significantly differ in Subject
Mastery, Use of Methods and Skills and Classroom
Management.

Comparing the mean scores, the teachers of rural
colleges are more competent than the teachers of urban
colleges.
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Table 5
DIFFERENCE BETWEEN TEACHERS IN
ANXIETY WITH RESPECT TO SELECTED
BACKGROUND VARIABLES

Category N | Mean \B_ tvalue| Result
Male 120 | 50.27 | 10.99 | Not
Female 190 | 4983 | 034 | significant
40&below | 141 | 4824 | 9.76
. BN 2.86 | Significant
41&above | 169 | 5147 | 9.96 ientican
Affiliated 218 | 49.23 9.9 .

2.1 |Significant
Autonomous | 92 | 51.83 | 10.04 grtican
Rural 179 | 4874 | 10.02 .

263 | Significant
Urban 31| 5172 | 974 | -0 |>Ennean

(At 5% level of significance the table value of ‘t” is 1.96)

The calculated‘t’ values for the background
variables age, type of institution and domicile of the
institution are greater than the table value. Significant
differences were found between college teachers in their
anxiety with respect to their Age, Type of Institution and
Domicile of Institution. Considering the mean scores,
teachers 41 and above in age, teachers of autonomous
colleges and teachers of urban colleges have more anxiety
than their counterparts. But no difference was found
between male and female teachers in their anxiety.

The teachers 41 and above 1n age (51.49), teachers
of Autonomous colleges (51.83}) and teachers of Urban
colleges (51.72) have more anxiety than their counterparts.

Table 6

CORRELATION BETWEEN TEACHING
COMPETENCYAND ANXIETY WITH

RESPECTTO TOTALSAMPLE
Total | Count| ‘r’ value | Table | Result
sample Value
College | 310 -0.068 0.088 NS
teachers

There is no significant correlation between teaching
competency and anxiety of college teachers.

DISCUSSION

Male and female teachers do significantly differ in
Subject Mastery. Male teachers seem to be better than
female teachers in Subject Mastery. Female teachers

are bookish and they may have
acquired distinction in their study
courses. But male teachers are more
intelligent than female teachers and they possess an in
depth knowledge of the subjects they have learnt. They
are able to correlate their learning experiences with life
experiences. This may be the reason for their subject
mastery.

Research
Paper

The college teachers do significantly differ in Subject
Mastery, Motivation and Introduction, Use of Methods
and Skills, Communication, Emotional Support and
Teaching Competency in total in respect of type of
institution.

Significant difference was observed between college
teachers in teaching competency in respect of type of
institution. The teachers of affiliated colleges are more
competent than the teachers of autonomous colleges. This
may be due to the fact that the teachers in affiliated colleges
are not burdened by the other academic activities as faced
by teachers of autonomous colleges. The teachers of
affiliated colleges have time for their preparation and plan
different strategies for their teaching. They are relaxed and
not anxious towards anything and find ample time to
develop their competency in teaching. |

The teachers of rural colleges are strong in
Motivating students and Instruction of the lesson, have
better Communication Skill and provide Emotional
Support to learners and to sum up they iwe better
Teaching Competency than the teachers of urban colleges.
The teachers of rural colleges have to deal with learners
who come from rural areas. Their expectation from the
teachers is more as they get less support from their families.
The students totally depend upon the teachers not only
for their learning problems but also for their%personal
problems.

They have full confidence in their teachers. So these
teachers go beyond their student teacher relationship and
extend warm support to their students. Their motivational
skills and instruction of the lesson are effective.
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50 naturally their communication skill will also be better.
Thuse teachers are highly confident in their communication
“and they show empathy and optimism in their
“communication.
The teachers significantly differ in anxiety in respect
ot Age, Type of Institution and Domicile of Institution.
- The teachers who are 41& above, the teachers of
Autonomous Colleges and the teachers of urban colleges
feel more anxiety than the others. The teachers who are
41 and above may be facing the pressure of other
responsibilities at home and society. The teachers of
Autonomous colleges might be suffering from heavy
workload. The teachers of Urban colleges mi ghtbe facing
alotof 'cii‘sciplinary challenges from the student’s part.

There is no significant correlation between teaching
competency and anxiety of college teachers, and this is a
welcome result. Though the teachers feel anxiety,
fortunately it is not affecting their teaching.

CONCLUSION

The investigator had attempted to study the
teaching competency of college teachers of Kanyakumari
district in relation to their anxiety. The female teachers
may be given special attention and may be motivated to
take up short term courses in their subjects. The teachers
of autonomous colleges may be encouraged to develop
desirable competency in teaching, Their burden may have
to be reduced. The teachers of urban colleges may be
given adequate training and guidance to enhance their
competency. Further, the teachers who are 41 and above
in age , the teachers of autonomous colleges and the
teachers of urban colleges need to be taken into
consideration for the reduction of anxiety through
relaxation techniques.
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Continuation of page 9 -

EFFECTIVENESS OF PEER TUTORING...

3) Tobringout qualitative changes in education, we
should implement faithfully this method in our
classroom teaching with certain modifications,

4) The effectiveness of peer-tutoring can help the
students in developing relationship among them.

5) Itcanbe used to develop communication skill,
team spirit, confidence, social interaction, and
build positive interdependence and good
leadership quality.

6) This method can be shaped to teach the skills of
effective reception, critical thinking and cognitive.

REFERENCE
1. Barron, AM. & Foot H. (1991). Peer tutoring and tutor

training, Educational Research, 33(3), 174-185.

2. Carpenter, C. (1996). Peer-teaching: A new approach to

advanced level language learning in Broadly.E. and
Kenning. M.M. (eds.), Promoting Learner Autonomy in
University Language Teaching, (AFSC/CILT), London:
Middlesex University Press.

3. Duran, D. & Monereo, C. (2005). Styles and sequences of
cooperative interaction in fixed and reciprocal peer
tutoring. Learning and Instruction, 15, 179-199.

4. Eila Burns.(2006). Pause, prompt and praise — peer-tutored
reading for pupils with learning difficulties. British Journal
of Special Education. Vol. 33, No. 2, 62-67.

3. Fitz-Gibbon, C.T. (1988). Peer tutored reading for pupils
with learning difficulties. British Journal of Special
Education. Vol. 33, No. 2. 62-67.

6. Fitz-Gibbon, C.T. (1988). Peer tutoring as a teaching
strategy, Educational Management and Administration,
16(3), 217-229.

Besearch and Reflections on Education

Vol. 09 No. 01

Jan - Mar 2011 | 22




	Volume 9 issue 1 January-March 2011 20
	Volume 9 issue 1 January-March 2011 21
	Volume 9 issue 1 January-March 2011 22
	Volume 9 issue 1 January-March 2011 23
	Volume 9 issue 1 January-March 2011 24



