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ABSTRACT

Dr. R. Selvendiran

Assistant Professor, Seventh Day Adventist Reform

Movement (SRM) College of Education, (B.Ed &

M.Ed.), Chinnakallupalli, Vaniyambadi, Tirupathur

District, TamilNadu, India.

The purpose of this research was to learn how high school teachers feel about the implementation of

Continuous and Comprehensive Evaluation (CCE) System. It belongs to Normative Survey Method and Size

of the Sample was 180 Teachers from Tirupathur District. The Samples were selected using a technique

known as stratified random sampling. The ‘t’ test, standard deviation, and mean were used to examine the

data in this study. The study's most important findings are i) High school instructors have a positive attitude

towards CCE  ii) There is no significant difference in attitudes towards CCE functioning between government,

aided and private high school teachers in terms of subject area iii) Teachers in Aided schools are more

enthusiastic about CCE than those in private institutions

Key Words : Continuous and Comprehensive Evaluation, Right to Education, New Education Policy.

TEACHERS’ ATTITUDE TOWARDS FUNCTIONING OF

CONTINUOUS AND COMPREHENSIVE EVALUATION SYSTEM

AMONG THE HIGH SCHOOLS IN TIRUPATHUR DISTRICT

Introduction

Evaluation is a major part of the educational process

in schools. Continuous and Comprehensive Evaluation

(CCE) is one important step taken to improve and enhance

the quality of K-12 education. The success of this method

depends on the teachers' participation. The success of

educators is largely determined by the way they think. When

one have a positive view of their work, they'll find it not

only easier but also more pleasurable and more fulfilling.

Teaching is more difficult, tiring, and unpleasant when

students have negative attitudes. Policymakers would do

well to learn the sentiments of educators if they are to

successfully implement policies and evaluate the

effectiveness of the system. It is possible that the same deficit

can be eliminated, which will help provide children with a

high-quality education.

In 2009, India passed a law called the Right to

Education (RTE) that mandated the CCE assessment

process. This system of assessment, developed by the

governments of India's states and the Central Board of

Secondary Education (CBSE), was used for grades six

through 10 (and in certain schools, for grade twelve). Since

there would be fewer students in each class, students may

begin preparing for the board exam early. The primary goal

of CCE is to assess the skills of children while they are still

in school. To help the students feel less pressure during and

before exams, it is understood that the students would take

multiple tests throughout the year, with no assessments or

remaining information from the year's syllabus at the end.

This serves two purposes: it inspires students who are having

difficulty in academics to show what they will make of in

other areas (including the arts, the humanities, sports, music,

and athletics), and it piques the attention of students who

have a voracious appetite for learning.

Rationale for the study

The NEP-2020, or New Education Policy, called

for improved educational practices in the classroom.

Regular assessments of the student's abilities are essential.

CCE includes evaluating students' abilities to know them

without first to know students. The research results are useful

for relearning concepts. CCE is useful since it can help

pinpoint problem areas and address incorrect learning. To

ensure CCE is holistic, it is necessary to consider not only

the child's academic performance but also their interests

and physical growth. The whole growth of the child is one
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of the primary aims of education in CCE. Educators

consider more than only scholastic performance while

assessing a student's progress. In light of this, the researcher

in this study set out to investigate "Teachers' Attitude

towards the Functioning of Continuous and Comprehensive

Evaluation (CCE) System among High Schools in Tirupathur

District."

Objectives

The objectives of the study are

1. To determine how high school teachers feel about the

efficacy of the CCE system.

2. To determine the difference of high school teachers

on how CCE function with respect to their subject.

3. To determine the significant difference between

teachers’ qualifications at high schools and how they

feel about CCE being implemented.

4. To determine the difference between high school

teachers on CCE's implementation with respect to their

type of institution.

Hypotheses

The hypotheses of the study are

1. There is no significant difference in the attitude of

Government, Aided and Private school teachers

towards functioning of CCE with respect to their

subject.

2. There is no significant difference in the attitude of

Government, Aided and Private school teachers

towards functioning of CCE with respect to their

educational qualification.

3. There is no significant difference in the attitude of

Government, Aided and Private school teachers

towards functioning of CCE with respect to type of

institution.

Methodology

The current study utilized the Normative Survey

methodology. In this investigation, stratified random sampling

was used. 180 teachers from government, aided, and private

schools in the Tirupathur District were chosen as samples

by the investigator. The researcher developed a four-point

scale to rate high school teachers on their opinions about

CCE implementation.

Analysis of Data

For the data analysis, the

investigator used the Mean, Standard

Deviation, and ‘t’ tests. The following tables show the

outcomes.

Attitude of High School Teachers towards functioning

of CCE

Table 1

High School Teachers’ Attitude towards

Functioning of CCE System

Variables N Mean SD

Attitude towards 

Functioning of CCE 

among the High School 

Teachers in Total

180 62.11 8.33

The Mean and SD values of the Teacher's Attitude

about the Functioning of CCE among the High Schools are

shown in Table 1 as 62.11 and 8.33, respectively. This

demonstrates that teachers have a high level of attitude

regarding CCE's operation.

Hypothesis 1 : There is no significant difference in

the attitude of Government, Aided and Private school

teachers towards functioning of CCE with respect to their

subject.

Table  2

‘t’ values between the Mean Scores of the

Government, Aided, and Private School Teachers

on Attitude towards Functioning of CCE with

respect to  their Subject

          

Variables
Subject N Mean SD

 Calcu 

lated ‘t’ 

Value

Remark   

at 5%  

level

Arts 35 63.37 9.81

Science 25 60.87 6.60

Arts 38 63.25 7.38

Science 22 66.00 7.53

Arts 26 58.43 7.13

Science 34 60.50 10.4
  Private 0.87 NS

Government 1.1 NS

Aided 1.38 NS
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As can be seen in Table 2, the 't' values of 1.10,

1.38, and 0.87 are not statistically significant at the 0.05

level. The results show that the government, aided, and

private high school educators view the implementation of

CCE as similar with respect to their subjects. The majority

of teachers in government-aided, and private schools are

positive about CCE and its implementation. Therefore, the

stated null hypothesis is accepted.

Hypothesis 2: There is no significant difference in

the attitude of Government, Aided and Private school

teachers towards functioning of CCE with respect to their

educational qualification.

Table  3

‘t’ values between the Mean Scores on the

Government, Aided, and Private School Teachers

on Attitude towards Functioning of CCE with

respect to their Educational Qualification

Type of 

School

Educa 

tional 

Qualifi 

cation

N Mean SD

Calcu 

lated   

‘t’ 

Value

Remark 

at 5%  

level

UG 15 65.00 9.60

PG 45 61.14 8.13

UG 12 65.54 8.55

PG 48 63.50 7.38

UG 16 59.21 6.82

PG 44 59.73 10.00
  Private

Government

0.20 NS

1.52 NS

Aided 0.83 NS

It is clear from Table 3 that the 't' values of 1.52,

0.83, and 0.20 are not statistically significant at the 0.05

level. The results show that the teacher’s qualifications

among the government-aided, and private high schools have

a similar level of Attitude towards the functioning of CCE.

Therefore, it is concluded that the stated null hypothesis is

correct.

Hypothesis 3: There is no significant difference in

the attitude of high school teachers towards functioning of

CCE with respect to type of institution.

Table   4

‘t’ values between the Mean

Scores on the Teachers’ Attitude

towards the Functioning of CCE with

respect to  their type of Institution

Type of 

School
N Mean SD

Calcu   

lated         

‘t’ Value

Remark           

at 5%  

level

Government 60 62.22 8.66

Aided 60 64.00 7.60

Aided 60 64.00 7.60

Private 60 59.56 9.05

Private 60 59.56 9.05

Government 60 62.22 8.66

1.19 NS

2.91 S

1.64 NS

According to table 4, the ’t’ values of 1.19 and 1.64

are not statistically significant, whereas the value of 2.91 is

significant. The results show that when comparing the

government and aided & private and government high

school teachers there is no differentiation on how CCE is

implemented and hence the null hypothesis is accepted.

Aided school instructors are more enthusiastic about

implementing CCE than private school instructors. As a

result, the null hypothesis is accepted.

Conclusion

The results suggest that the teachers in Tirupathur

District are satisfied with the CCE's performance, which

bodes well for the CCE's ability to promote students' holistic

growth and academic success. Aided school instructors are

more positive about the operation of CCE than teachers in

private schools. The CCE is an effective tool for raising

classroom instruction to a higher level. It helps kids develop

important life skills that will make it simpler for them to

overcome challenges in the future. Therefore, it is generally

agreed that CCE should be implemented in all schools and

that educators should play an active role in ensuring that its

principles are followed. Teachers who are making an effort

to implement CCE in their classrooms deserve praise, and

monetary incentives can be provided if that becomes

required. CCE may have periodic meetings to examine

operational challenges and remove barriers.

Continued on Page 49
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Phase I Phase III Phase IV

(i)Guidanc

e and 

Counsellin

g 

workshops 

for parents

(ii)Sensitiz

ation of 

parents 

and 

community 

regarding 

advantage

s of using 

mother 

tongue 

towards 

better 

learning

Phase II

Need 

Assessme

nt Phase:

Region 

wise area

mapping 

and area

scouting 

should be

done for

the need

assessmen

t

Capacity 

Building of 

In-service 

Teachers

Training of 

Pre-service 

teachers

Implement

ation in 

schools

(i)Reframing text books 

with local flavour

(ii)Culturally relevant 

instructional material

Feedback 

Institutional mechanism has to be developed in terms
of establishment of advisory bodies to specific local and
regional needs, resources and nature of inputs to be offered
under domain and active engagement of the existing
institution mechanism, CRC, BRCs, DIETs, SCERTs, and
NCERT in to the process of stream-line teachers education.
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