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ABSTRACT

The present study explored the role of the type of educational board on dimensions of academic emotions
and educational aspirations in a sample of 714 high school students, as well as gender differences with
respect to the same. The study also checked whether a relationship between dimensions of academic emotions
and educational aspirations exists among high school students. Results indicated gender differences as well

as correlations between dimensions of academic emotions and educational aspirations among high school

Students were found.
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Introduction

Adolescence is a particularly important period in the
education and career of an individual, as it is the period
where the individual becomes aware of his role and identity
in society. As a part of this crucial stage, adolescents can
learn how to deal with problems in a more flexible manner
while exploring various possibilities and testing potential
hypotheses (Papalia, Olds, & Feldman, 2004).According
to Super (1957), the developing self-concept of adolescents
makes them think about the kind of vocation they want to
pursue in the future. Because they can think critically at this
stage, the focus of vocational thought shifts from fantasy to

amore realistic appraisal of one’s abilities.

Another important factor that contributes to the role
conflict experienced in adolescence is the underdeveloped
ability of emotional regulation. It is a period that is often
characterized by high emotionality, partially due to physical
changes and partially due to societal expectations. An
important, but often neglected, area of adolescent life that
isaffected by emotions is academics. Achievement emotions
can be explained as those that are in tandem with
achievement activities and outcomes in academic settings
(Pekrunetal., 2011). Achievement emotions in an academic

setting are better explained when considering the control

value theory. The main proposition of this theory is that
achievement emotions are stimulated when an individual
ascertains whether or not they have control over certain
activities and outcomes that are of subjective importance
to them (Pekrun etal., 2011).This appraisal largely depends
on the emotional intelligence of the individual. A study on
Spanish high school students found that there was a
significant positive relationship between emotional
intelligence and academic achievement; that is, the higher
the emotional intelligence, the higher the academic
achievement (Marquez, Martin, & Brackett, 2006).
Emotions may take various forms, and emotions

experienced in relation to academics play an important role
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in moderating academic achievement. A study on 5,805
Italian undergraduate students revealed that positive
emotions have a greater influence on self-regulated learning
and motivation than negative emotions (Mega, Ronconi, &
Beni, 2014).

Rationale for the study

According to the model of career and achievement
motivation as proposed by Farmer (1985), attitudes toward
education, school, and work constitute one of the three
predictors of educational attainment. According to Reynolds
and Pemberton (2001),educational aspirations are academic
goals an individual sets for them self which may include
both educational and employment plans. Students’ academic
achievement, perceptions of school climate, and the value
they place on school and education may offer a framework
forunderstanding adolescents’ educational aspirations (Garg
etal.,2002). Khattab (2015) found that students with high
aspirations have higher academic achievement. In the Indian
educational system, high school constitutes classes 8th, 9th,
and 10th, with class 10 being of particular importance due
to the administration of board exams this year. A majority
of private schools abide by either of three boards — Indian
Certificate of Secondary Education (ICSE), Secondary
School Certificate (SSC), and Central Board of Secondary
Education (CBSE). Each of these boards differs from the
other in terms of the structure of the syllabus and approach
to academics and extra-curricular activities. The current
study focuses on exploring personal factors, particularly
subjective emotions with regard to educational aspirations,
and aims to suggest interventions and informed policy-
making in order to enhance the quality of education in India,
help students with emotional coping, and thereby enhance
their quality oflife.

Objectives

1. To find out whether there is a role of the board of

education on the dimensions of academic emotions and

educational aspirations among Research

high school students. Paper

2. To estimate whether there are any gender differences
in the dimensions of academic emotions and educational

aspirations among high school students.

3. To find out whether there is a relationship between the
dimensions of academic emotions and educational

aspirations among high school girls and boys.
Null Hypotheses

1. There isno significant difference in the dimensions of
Academic emotions, educational aspirations of high

school students with respect to the board of education.

2. Thereisno significant difference in the dimensions of
Academic emotions, educational aspirations of high

school students with respect to gender.

3. Thereis no significant relationship between academic
emotions, educational aspirations of high school students

with respect to gender.
Methodology

Survey method was adopted by the investigator.
Non-probability purposive sampling technique was used
to select a sample of 714 high school students from schools
affiliated with ICSE(N=235), CBSE (N=232), and
SSC(N=247). The sample included 339 boys and 375 girls
and consisted of 8th, 9th, and 10th graders belonging to
the age group of 11-16 years (M=13.72, SD=1.02). The
study employs an information schedule, the Academic
Emotions Questionnaire, and the Educational Aspirations

Scale.
Analysis of Data

Hypothesis 1: There is no significant difference in
the dimensions of Academic emotions, educational
aspirations of high school students with respect to the board

of education.
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Table 1
Significant difference in the dimensions of Academic emotions, educational aspirations
of high school students with respect to the board of education

Research
Paper

Dimensions ICSE CBSE SSC Calculated Remark
‘F’ Value
Mean SD Mean SD Mean SD
Learning 21.68 431 223 424 23.49 423 857+ S
Enjoyment
Learning Hope 11.61 2.1 11.64 2226 12.17 239 4.69%* S
Learning Pride 15.37 2.63 16.08 2.84 1551 3.08 3.79%* S
Learning Anger 13.41 4.7 12.82 434 11.45 393 11.02%* S
Learning Anxiety 19.59 4.55 18.67 421 18.34 4.05 2.71 NS
Learning Shame 19.37 6.27 18.84 5.72 18.84 545 0.32 NS
Lerning 12,91 4.08 12.11 4.06 12.18 376 1.29 NS
Hopelessness
Learning Boredom|  25.05 8.04 25.18 7.13 23.4 6.81 5.25% S
Class Enjoyment 13.97 3.46 14.56 3.62 15.02 3.38 3.06* S
Class Hope 3.64 1.13 3.73 1.11 376 1.21 0.31 NS
Class Pride 17.46 3.94 19.09 3.56 18.04 3.78 9.84%* S
Class Anger 12.78 4.19 12.68 398 12.44 3.96 0.37 NS
Class Anxiety 14.58 4.16 13.7 3.96 14.37 3.78 3.06* S
(Class Shame 23.53 7.45 22.26 727 22.82 6.38 1.24 NS
Class
7.66 2.89 7.14 2.69 718 255 1.23 NS
Hopelessness
Class Boredom 31.03 8.83 30.89 841 28.49 841 6.99%* S
Test Enjoyment 9.88 2.63 9.68 2.65 10.24 272 2.69 NS
Test Hope 7.39 1.76 7.32 1.73 737 1.67) 0.1 NS
Test Pride 6.99 1.79 6.92 1.81 6.5 1.74 5.3 4% S
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Test Anger 21.94 5.59 21.12 531 20.37 5.01 5.34%* S
Test Anxiety 5.31 1.78 5.28 1.78 541 201 0.34 NS
Test Shame 12.64 4.45 12.52 421 12.72 391 0.15 NS
Test Hopelessness 14.65 4.89 14.76 478 15.74 4.01 4.16* S
Edu. Aspirations 24.53 6.33 21.56 7.67 2321 6.54 7.58** S

(Note: **p<0.01, *p<0.05, df=(2,711) SD = Standard Deviation)

From Table 1, it is evident that students from SSC-affiliated schools report greater positive emotions with
respect to learning, class as well and tests, except class related pride, for which students from CBSE-affiliated schools
scored higher. These differences can be explained by taking into consideration the varied environments that these
boards of education offer to the students. The ICSE syllabus has been noted to be very lengthy and detailed when
compared to the CBSE and SSC board curriculum. The extensive syllabus increases the burden on students and may
contribute to negative emotions with regard to learning.

Hypothesis 2: There is no significant difference in the dimensions of Academic emotions, educational aspirations

of high school students with respect to Gender.

Table 2

Significant difference in the dimensions of Academic emotions, educational aspirations

of high school students with respect to Gender

Variables Boys Girls Calculated Remark
Mean SD Mean SD value
Learning Enjoyment 2197 4.575 23.25 3.97 3.96%* S
Learning Hope 11.54 248 12.07 2.14 3.09%* S
Learning Pride 15.06 297 16.32 2.78 5.81%* S
Learning Anger 12.75 445 12.04 4.12 1.14 NS
Learning Anxiety 18.7 425 18.59 4.17 0.18 NS
Learning Shame 19.16 5.65 18.69 5.29 1.09 NS
Learning Hopelessness 12.61 3.85 11.94 39 226%* S
Learning Boredom 24.89 7.6 24.16 6.7 1.34 NS
Class Enjoyment 14.24 398 15.01 31 2.93%* S
Class Hope 3.62 1.17 3.81 1.12 2.19% S
Class Pride 17.47 3.8 19.28 34 6.6** S
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Class Anger 12.76 432 12.47 3.73 0.98 NS
Class Anxiety 14.11 4.06 14.02 3.82 0.31 NS
Class Shame 22.94 6.81 22.38 7.05 1.07 NS
Class Hopelessness 7.19 2.67 7.22 2.66 0.15 NS
Class Boredom 30.02 898 29.91 8.18 0.16 NS
Test Enjoyment 9.63 3.78 10.01 2.67 257 S
Test Hope 3.62 1.67 3.96 1.6 223%* S
Test Pride 1547 3.62 20.28 3.52 6.53%* S
Test Anger 10.23 432 14.69 3.73 0.98 NS
Test Anxiety 2047 536 21.96 4.97 3.35%* S
Test Shame 13.09 397 12.21 4.1 24 S
Test Hopelessness 15.71 455 14.86 4.27 2.13 S
Edu. Aspirations 20.76 7.25 23.85 6.84 5.81%* S

(Note: **p<0.01, *p<0.05, df =712; SD = Standard Deviation)

The gender differences highlighted in Table 2 can be explained by looking at the differences in temperaments and
traits of the two genders. Boys particularly report greater learning-related anger and learning-related hopelessness. It
was observed that girls expressed higher levels of internalizing emotions such as happiness, sadness, anxiety, empathy,
and sympathy whereas boys tended to display more externalizing emotions namely anger, contempt, and disgust.

Although girls reported higher positive emotions and lower negative emotions when compared to boys, in the
domain of'test-related anxiety, girls scored higher than boys.

Hypothesis 3: There is no significant relationship between academic emotions, educational aspirations of high
school students with respect to gender.

Table 3

Significant relationship between academic emotions, educational aspirations
of high school students with respect to gender

Dimensions As:ii:ic:rtliso?(z;ilrls) Educational Aspirations (Boys)
Learning Enjoyment 030" 04"
Learning Hope 030" 035"
Learning Pride 0.16" 028"
Learning Anger 034" -0.3"
Learning A nxiety 014 0.14"
Learning Shame -0.197 -0.19"
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Learn lng Homlcss]nss 023 " —0.24.
Leaming Boredom -030" 034"
Class Enjoyment 0.1 7" 0.36"
Class Hope 0.08 0.31**
Class Pride 0.08 037"
Class Anger 23" -0.31**
Class Anxiety 017" 022"
Class Shame -0.25%* -0.27%*
Class Hopelessness .0.18" -0.24"
CQlass Boredom 0.337 033"
Test Enjoyment 0.41** 023**
Test Hope 0.45** 0.19**
Test Pride 0.21%* 0.08
Test Anger -0.13* -0.23 **
Test Anxiety -0.2 1%+ <0.27%*
Test Shame -0.17** 0. 19**
Test Hopelessness -0.1 8% L0.2] **

*. Correlation is significant at the 0.05 level (2-tailed).
*, Correlation is significant at the 0,05 level (2-tailed).

"A gified teacher is not only prepared to meet the needs of today's child, but is also prepared to foresee the hopes and
dreams in every child's future.”
- Robert John Meehan.
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In the current study, girls reported higher educational
aspirations than boys. As seen in the correlation analysis of
the current study in Table 3, educational aspirations are
positively correlated with positive emotions, i.e., the greater
the positive emotions with respect to learning and class, the
greater in the educational aspirations. Girls tend to report
experiencing more positive emotions, which could be a
contributing factor to their higher educational aspirations
compared to boys. Rampino& Taylor (2013) investigated
the variation in educational attitudes and aspirations among
11 to 15-year-olds in Britain by utilizing data from the British
Household Panel Survey. The study revealed that girls
exhibited more favorable educational attitudes and
aspirations compared to boys. The observed dissimilarity
in educational attitudes and aspirations between girls and
boys was linked to several factors, namely, the educational
background of parents, parental attitudes regarding
education, the age of the child, and the indirect expenses
associated with education.

The results indicate that learning-related emotions
(except for learning-related hope and pride in gitls), class-
related emotions, and test-related emotions (except for test-
related pride in boys) are correlated with educational
aspirations in girls and boys. Positive emotions, such as
learning-related enjoyment, hope, and pride, class-related
enjoyment, hope, and pride, and test-related enjoyment,
hope, and pride show a positive correlation with educational
aspirations. In accordance with this result, a study
conducted on British adolescents, utilizing data from the
Longitudinal Study of Young People in England (LSYPE),
demonstrated that stronger emotional engagement was
positively linked to higher aspirations (Gutmana& Schoon,
2018).Academic satisfaction is another factor related to
better educational expectations. A study on 457 Mexican-
American college students found that academic satisfaction,
which included enjoyment of course material, was positively
correlated with college outcome expectancy, which
measures anticipated outcomes for attaining college-level
education (Ojedaetal., 2011).

Another important finding in the study was that girls
reported greater positive emotions with respect to
academics and boys reported greater negative emotions,
particularly, anxiety and anger. This highlights the pressure
placed on boys who are expected to be breadwinners of

the family. These t?xpectations Resedrch
seemed to be having a counter- Paper
effect, as boys reported lower

educational aspirations than girls. Schools need to reconsider
their approach to academics, and at a macro level, gendered
expectations need to be addressed. Schools must focus on
making learning an enjoyable experience for their students.
There is aneed for awareness and advocacy for the mental
health of students, particularly the pressure and stress faced
by boys in terms of their education and career.

Conclusion

The findings of the current study highlight the need
for a better balance of workload and extra-curricular
activities in students from ICSE and CBSE-affiliated
schools, in order to improve their academic emotions.
Perhaps Indian schools can take a cue from Finland, which
implemented the Integrated School Day program, the
purpose of which was to integrate extra-curricular activities
into the school day (Metapelite& Pulkkinen, 2014). If
implemented correctly, extra-curricular activities can lead
to higher levels of psycho-social maturity, lower stress, and
better emotional adjustment (Fletcher et al., 2003).

Due to constraints of time and resources, the scope
of'the study was limited to schools in Hyderabad, and to
the three boards of education, i.e., ICSE, CBSE, and SSC.
Other boards of education have distinct syllabi and methods
of teaching, so the academic emotions and educational
aspirations of these boards can be analyzed in future
research. Moreover, the effect of socio-economic and socio-
cultural factors, as well as parental expectations could not
be given due attention in the study, as these seem to influence
the academic emotions and educational aspirations. Thus,
future research can focus on understanding the effect of
these variables on the emotions and aspirations of
adolescents.
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