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ABSTRACT

After the outbreak of COVID-19, there has been a considerable increase in the usage of online teaching
and learning methods. According to Spender (2001), online learning is a new type of learning for today s
digital learning students. Acton et al., (2005) state that online learning is a contemporary method in the field
of education providing learners with more ease and flexibility. This study focused on understanding the
perception of student-teachers and teacher-educators on online learning. Responses for the survey
questionnaire received from 150 subjects (75 Teachers Educators and 75 Student Teachers) have been
thoroughly analyzed and the inferences have been drawn. It was found that this mode of teaching and learning
is presently in its infancy and needs improvement and a paradigm shift in the mindsets of teachers and
learners. Though online learning is an alternative to conventional classroom teaching and learning, it is
perceived that it cannot replace it. Many factors such as student-student interaction that is capable of social

development are major lacunae. It is concluded that the conventional teaching mode cannot be replaced by

the online teaching model.
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Introduction
The sudden spread of COVID-19 impacted the

teaching and learning process it is needed for the present
hour that teachers and professors are to be updated in using

education of students the most. The gap between the online resources for their teaching. The present student
teachers and students increased due to the lockdown teachers should also have to update their knowledge by
implemented by the government. As the problem continued having training in using the latest technology as their teaching
teachers and educationists began looking for alternatives aids or the methodology to teach. They should be trained
to instruct students as they were at home. This is emerging €ven in planning/writing their lesson plan through digital

to a new revolution in the field of teaching and learning.
Swami Vivekananda once said, “If a child cannot come to
education, education must go to him.” He meant that
poverty was holding children back home from receiving
education. This time it is the pandemic and a revolutionary
teaching and learning model is the need of the hour. At this
time many alternative commercial and open source
applications start to emerge from the blue. The educationists
and teachers were challenged to choose the most
appropriate platform, develop the technical skills, and begin
teaching online. This study provided a comprehensive
understanding ofthe perceptions of student-teachers and
educators carry at large about the online learning framework.

In this digital era, students are playing games online
and they have thorough knowledge about using the latest
technology devices. To attract such types of students in the

mode.
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Theoretical Background

In recent times many universities and colleges have
started to invest in internet technology-related tools as well
as in training their faculty to use online teaching methods at
college (Floyd, 2003; Koehler et al., 2004). A survey-
based study revealed a higher possibility of online teaching
and learning approaches in the next decade (Meyan et al.,
2002). Online education has proved to be more engaging
and interactive (Johnston et al., 2005); gamification of digital
learning content involves the learner at aricher level (Palloff
and Pratt, 2013). The recent pandemic has drastically
changed the landscape of education at the college level,
online learning is almost a mandatory part of the curriculum
and is no longer an option (Larreamendy-Joems and
Leinhardt, 2006).

Web-based classes have gained such popularity and
importance that many institutions have started to offer a
variety of online courses for their students.(Beatty and
Ulasewicz 2006; LI and Akins, 2005). As student's need
for online learning has increased due to online technological
advancements (Bennett and Lockyer, 2004; Britt, 2006)
many educational organizations are moving towards running
online courses alongside regular courses. However, at the
school level, there is no such compulsion to implement online
teaching and learning as it is used as an add-on to enhance
learning among students (Agustina and Cahyono, 2017).
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Figure 1 — Flowchart

Objectives Research

Paper

1. To find out the perception of the
teacher educators towards the
online Teaching-Learning Process

2. To find out the perception of the student teachers
towards the online Teaching-Learning Process

Methodology
Development of a Survey Questionnaire

To understand the perceptions carried out by student
teachers and educators, two survey questionnaires were
carefully prepared to focus on various perceptions. The
questionnaire consists of 10 key areas namely Comfort,
Technical issues, Motivation, Methodology, Attention,
Interactivity

Assessment, Safety, Attendance, and Attitude (Table
1). For each key area statements were framed and
responses were received on a three-pointLikert scale
namely 3- Agree, 3-Disagree and whereas 2 is Neutral are
the polar points.

Data Capture

A total of 150 subjects (75 teachers educators and
75 student teachers) were chosen from B.Ed Colleges in
Tiruvannamalai District, Tamilnadu. The survey
questionnaire was then developed into a Google form and
shared with all the subjects. The Google forms were then
shared with all the teacher educators and pre-service
teachers using Email, Whats App, and Telegram. To maintain
heterogeneity in responses survey was conducted on
different age groups and various disciplines. The responses
received from the subjects wererecorded on an Excel
spreadsheet and were subject to analysis before drawing
inferences. A flow chart in Figure 1 shows the procedure.

Data Analysis

Tables 1 and 2 present the consolidated report of
responses received from the teacher educators and student
teachers respectively. Agree, neutral, and disagree columns
in the table show the total number of teacher educators/
pre-service teachers agreeing, being neutral, and disagreeing
with the statement.
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Table 1

Table 2 Research
Teachers Educators Perceptions Pre-Service Teachers Perceptions Paper
S | Perception Neut| Dis S |Perception Neut| Di
Stat A P! u 1S
Nol Factors atement gree| | agree No | Factors Statement Agree ral |agree
I am comfortable facing I am comfortable
1 Comfort the camera while 31 3 41 1 Comfort facing the camera 34 1 40
teaching online while learning online
I do not face any I do not face any
2 Technical | technical issues while | 25 2 48 2 | Technical technical issues 11 2 62
teaching online while learning online
Teaching online is Learning online is
i .. i d fun th
3 | Motivation easier and .mor.e fun 20 3 47 3 | Motivation ea51§r an un than 31 ! 3
than teaching in the learning in the class
classroom face-to-face room face-to-face
Online teaching Online teaching
resources are better Methodo | resources are better
4 . 49 4 22
4 [Methodology than traditional 43 6 24 logy than traditional class
classroom teaching aids room teaching aids
My students are more I am more attentive
.. . . i )
s | Attention | Attentiveintheonline f o f o0 5 | Attention | MOTTCCASS 5 13 | 40
class than in offline than in offline
classes. classes.
M i ) Interacti My teacher asks me
nlin .
6 | Interactivity y. ° .e ¢ asse§ are 32 5 38 6 . questions and keeps 38 7 30
highly interactive vity
me engaged.
I was more attentive
I can conduct in the online class
7 | Assessment |assessments of learning| 26 9 40 7 |Assessment . . 35 6 34
. than in offline
with ease.
classes.
Teaching online is safe I am safe learnin
8 Safe for me and my 33 8 34 8 Safe i & 49 5 21
online.
students.
St "att i I don't mi
9 | Attendance |Students'attendanceinf o] g 9 | Attendance ontmissmy 154 | 2 | 19
the online class is good online class.
Online teaching can Online learning can
10 Attitude replace offline 31 8 36 10 | Attitude replace offline 30 9 36
classroom teaching classroom learning

Results and Discussions

The responses received from the teacher educators and student teachers were compared for each key area of
perception. It is found that both teacher educators and pre-service teachers have recorded similar responses for certain
perceptions. Table 3 shows the comparison in the number of teacher educators and pre-service teachers who agree,
disagree, or are neutral for each key area.
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Table 3
Teachers Educators versus Student Teachers

Agree Neutral Disagree
S No| Per;:: ztol:"dl Teacher | Student| Teacher | Student | Teacher | Student
Educators | teachers | Equcators | teachers [ g ducators | teachers
1 |Comfort 31 34 3 1 41 40
2 |Technical 25 11 2 2 48 62
3 |Motivation 20 31 8 1 47 43
4 va[e‘h"d"l"g 45 49 6 4 24 2
5 |Attention 33 32 6 3 36 40
6 |Interactivity 32 38 5 7 38 30
7 |Assessment 26 35 9 6 40 34
8 [Safety 33 49 8 5 34 21
9 |Attendance 47 54 3 2 25 19
10 |Attitude 31 30 8 9 36 36

Three horizontal histograms in Figures 2, 3, and 4
illustrate the number of responses for each key area of
perception.
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Conclusion

It 1s observed that comfort-wise both student-
teachers and teacher-educators carry mixed perceptions
on online teaching and learning processes. Technical issues
such as internet disconnections, lagging speech, and poor
video quality were some of the hurdles faced by most of
the subjects. As seen from the histogram, majority of the
subjects have a feeling that learning is safe as learning
happens from the comfort of the student’s home. The
overall perception is reflected in the attitude they have
towards the online learning process. The mixed attitude
indicates that the online teaching approach is yet to receive
acceptance from all. The technical issues need to be
addressed and hands-on training needs to be imparted to
teachers to use technology-enabled teaching methods. The
authors believe that online teaching methods should be
introduced as a subject in the B.Ed curriculum before it
can be implemented in full swing.
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